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1. message from school key bodies

Report from the Chair - Greg Lucas B.Comm., MBA (Dist.).

I would like to acknowledge that we are here tonight on the traditional lands of the Darug and Gundungurra 
peoples. Korowal acknowledges this and recognises the strength, capacity and resilience of past and 
present Aboriginal people in this region.

It is my honour to deliver the Chair’s report for Korowal School Limited for the year ended 31 December 
2014. This is our 37th Annual General Meeting and my third report as Chair.

Korowal School ends 2014 in a stronger and more consolidated position than it entered the year. We 
continue to be a pioneer in educational delivery. Our staff are to be congratulated for their continued 
passion and admirable contribution to our great school.

In keeping with our focus that the board governs, and management manages, I will leave comments on 
our educational delivery and achievements as well as specific mention of our community engagement 
achievements to our Principal’s report.

OPERATIONS

Operationally, 2014 was a very full year for us. Not only did it represent the first full academic year with 
Barb Fitzgerald as our Principal, but we were also due for our 5 year registration & accreditation with 
the Board of Studies.

For those not familiar with this process, it represents a complete review of the school’s practices, 
processes & policies to ensure that they reflect current best practice in educational management, 
pedagogical methods and learning outcomes for our students.

Administratively, the registration and accreditation is a very demanding undertaking – especially for a 
small school. As luck would have it for Korowal, 2014 not only represented this requirement, but we 
were also required to implement Stage One of the new NSW Australian Curriculum.

It speaks volumes about Barb Fitzgerald’s passion, dedication, relentless efforts and her ‘calling’ to the 
role of Principal that she was able to lead our Executive (Kim Poole & Nancy Oosterhoff) in the wider 
staff’s accomplishment of both of these tasks during her first full year as Principal.

2014 also heralded a new era for Korowal in our decision to engage a dedicated Marketing Manger for 
the school. We appointed Alison Cooke to this role and she has been responsible for ensuring that the 
Board’s goal of achieving a strategic shift in the presentation of our school to the wider community is 
achieved. We look forward to a continued enhancement of this vital function of our operations.

FINANCES

Our finance department reports to the Principal and comprises our Business Manager, Bev Milner, and 
our Finance Officer, Melanie Williams.

In my capacity as Chair of the Finance and Resource Committee of the Board, I attend a monthly Finance 
and Resources Committee Meeting which is comprised of Barb Fitzgerald, Nancy Oosterhoff, Bev 
Milner and Melanie Williams. I would like to take this opportunity to thank this team for their outstanding 
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Korowal without her is possible!

Whichever is the case, she leaves the Board having served in her director role for 20 years over the 
past 25 years. She first joined the board in 1990 as a parent member when she and her husband 
had enrolled their oldest son, Ian, in Kindergarten. Three years later she was appointed to the staff of 
Korowal as a teacher and then became a teacher member of the board. As such, Nancy represents 
our longeststanding board member in history. Furthermore, as a result of the 2015 Constitutional 
amendments driven by Vittorio Cintio a few years ago, in which Directors cannot serve more than three 
consecutive 2 year terms, I think I can safely say that Nancy will hold the title of longest serving board 
member, if not forever, then at least for a very long time to come.

In our meetings, Nancy has contributed so much. She always commences with a warm welcome and 
a bright smile. In our discussions she can be unfailingly relied upon to centre us on the impact of any 
decision on the people involved. Her first considerations are always – what impact will this have on our 
students? & what impact will this have on our community? The outcome of this framework are decisions 
that are equitable and, quite simply, feel right. It is incumbent upon each of us that remain, to ensure 
that this is Nancy’s lasting legacy.

Nancy, prior to your resignation from the staff, I look forward to celebrating and commenting upon the 
significant contributions you have made to Korowal. This evening, as a very small token of appreciation 
of your contribution to the board I ask that you accept these gifts. 

Joachim Herrmann has also resigned from his role of Director having served the board for his second 
time. Joachim has been a teacher at Korowal for the past 25 years. In his role of director, he consistently 
held our core values, but his long tenure as a staff member also allowed him to provide the board with 
a much appreciated link to the heritage of our school. It is pleasing to note that often his feedback was 
to reflect upon the growth in the professionalism of the governance of our school. He is not able to be 
with us tonight, but he has asked that I extend his thanks “for the focus and collaboration and effective 
leadership of our precious business”.

During the year we welcomed as a new Director, Chris Lee. I know I speak on behalf of each director 
in acknowledging our appreciation of his contribution to our board. Not only does he bring a depth of 
experience in policy writing, but he also possess an analytical mind and can be relied upon to ensure 
our decisions reflect our core values.

As was the case last year, the Board has been blessed to have the counsel of Bruce Corlett. Bruce has 
continued to be extremely generous not only in his gift of time, energy and passion for Korowal but also 
in introducing us to his colleagues. I am certain that Bruce is aware of my gratitude and Barb’s gratitude 
- but I wish to bring to our community’s attention the debt of thanks that we owe to Bruce.

OUTLOOK

At a macro level, clarity on Government funding for Independent Schools has only been provided for the 
next two years. This makes strategic planning a more difficult task. Luckily, there is a growing demand 
for independent schooling and we are increasingly well-placed to capitalise on this because our staff 
are delivering on our vision that we are a leader in generating discussion around education.

At a micro level: we have a sharp focus; a clear vision; astute management; a fantastic and desired 
‘product’ and committed and talented staff. This all combines to afford us the ability to look to the future 
with a determined optimism.
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work and the professionalism they bring to their roles.

The highlights of our key financial achievements for 2014 are:

• the board and management worked to finalise our strategic plan and committed to an ongoing 
annual business planning process;

• the development of a Business Plan for 2015 – 2017;

• a growth in our enrolments from 212 in the early part of the year to 224 at the end of the year;

• the maintenance of fee discounts and concessions at 16% of total gross fee income, in an 
environment where competitors often ‘buy enrolments’;

• collection of an increasing number of ‘fees in advance’ which supports our cashflow;

• management of our staff costs at 74% of total expenditure, whilst meeting our obligation to provide 
staff with a 3.8% pay increase;

• maintaining expenditure - and bringing greater attention to the need to budget adequately - to 
maintain the quality of our delivery of educational services and our built environment; 

• securing, with the assistance of the Association of Independent Schools, Federal funding to conduct 
an ICT Review; & 

• Repayment to our mortgagees, of $339,000 in interest and fees as well as a further $50,000 in 
principle reduction.

It was a very pleasing end to the year that a few days before Christmas, the Board received a letter of 
offer from ANZ to refinance our mortgage facilities. This reflected the fact that, 6 years after landing 
at our new home we have undertaken the necessary consolidation and changes to move from an 
organisation with the backing of a benefactor through to one with much-appreciated vendor finance to 
one that is able to stand strong and truly independent. Financially, it allows us to develop equity in our 
home without impacting on our cash flow. This is a remarkable achievement.

BOARD

As I expressed in my report last year, directors of this board fall in to one of two categories. Essentially, 
they are either teachers at the school or represent students (i.e. parents, grand-parents, carers etc). 
Additionally, the Principal of the School is required to be at all board meetings. Irrespective of their 
‘category’, all Directors serve in their directorial role in an honorary capacity. 

The devotion of time and energy of each Director is outstanding. A very heartfelt thank you to the parent 
Directors – Mick Barrett, Lis Bastian and Chris Lee – and the teacher Directors – Nancy Oosterhoff, 
Louise Dungate, Joachim Herrmann and Cairo Rha.

As ever, I would like to particularly acknowledge our Deputy Chair and Company Secretary, Mick Barrett. 
Mick has been a Director for the past 7 years, and continues to offer clarity to our decision-making 
process as well as much valued support to my role. Mick, thank you.

Reflective of a gradual ease in to full retirement, Nancy Oosterhoff has resigned from her role as a 
Director effective from the close of this meeting. I am not quite sure whether in taking this decision 
Nancy is gradually easing herself in to retirement, or attempting to wean us and thereby show us that a 
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cross-country sporting events with AICES (Association of Independent Coeducational  Schools) and WAS 
(Western Associated Schools). We were particularly strong in swimming events, with two students qualifying 
for the Combined Independent School Carnival and one progressing to the All Schools Carnival. This is 
a significant development for our school students. In 2014 we also introduced Mathematics Extension 
classes and joined the Blue Mountains Schools Debating Competition. Our high school students achieved 
great results in Mathematics and Science competitions. Our HSC results again reflected the diversity of 
our students, with remarkable achievements across many subjects and significant personal achievements.

Our new initiative, the ‘cuppa under the tree’ was instituted. This provided a weekly opportunity for parents, 
friends and staff to stop and share a moment together. We also increased the number and diversity of 
community events, with parent information sessions on safe cyber-use, then restorative practice. Our 
annual Open Day was more festive than ever and generated new interest in Korowal. Following on from 
this we welcomed many new families into the school mid year. The community, led by Lisa Doust and 
Alison Cooke, then contributed substantially to the success of our Artisan Fair.

We instituted the ‘Soiree’ with two musical Soirees performed by Korowal Studios students, and the 
Korowal jazz band ‘Neill’s Arm-ee’ entertained us and represented Korowal at many events. Three major 
fundraising occasions were held for the Rowen Wkeng appeal, ‘Rumble for Rowen’ at the Gearins Hotel 
and ‘Rise for Rowen’ and an Art Auction at Korowal, with thanks to Ruby Barrett, Gillian Reynolds and 
Anna Summers. This event was our final shindig for the year, with local bands contributing their time for a 
worthy cause. Cathy Walker and family also held a major alumni event for the Marshall family in Sydney. 

In 2014 we hosted 15 Japanese students and their teachers from Suginami Gakuin Japanese School 
to Korowal. This visit provided us with a rich cultural experience and was so successful that we will be 
hosting this school again in 2015.

We embarked on an administration review to align the school with the ever-changing requirements of 
operating an independent school. This provided objective guidance to us for a restructure. The patience 
of our office and teaching staff was truly tested as we attempted to integrate Edumate, the electronic 
student admin system, and we thank Rick Morris and Cath Walker for their persistence. 

Further work was carried out on our buildings and grounds and visitors continue to comment on the 
impressive environment we inhabit. With thanks to Byron, the paintwork on the facade of the school 
is near completion. The gardens continue to be lovingly maintained by Jacqueline, Carradine and 
volunteers. Mark Thomas maintains his keen interest in the grounds and continued to manage building 
projects throughout 2014. Parents and grandparents assisted with working bees and even constructed a 
cubby house! Rosemary Morrow conducted a permaculture course and her students drafted two possible 
permaculture plans for our site, in keeping with a direction that we are keen to pursue in the future.

As with many schools, Korowal has moved into the world of BYOD, or ‘bring your own device’. With the 
rapidity of ongoing developments in ICT it is important that our students are using, sharing, developing skills 
and communicating with current information communication technologies, and that they are accessing 
research and facilities for processing and producing original work in multimodal forms. The roll out of 
BYOD began with students in Year 7 in 2014 and was optional for all other years. Our teaching staff was 
also provided with laptops for the first time, to increase efficiency and enable accessibility of programs off 
site. We embraced the shift across to Google for our whole communications system. Joachim and Rob 
have worked tirelessly and led this change with aplomb. We were also fortunate to secure funding for an 
external review to be conducted on our ICT processes and infrastructures. 
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Principal’s Report - Barb Fitzgerald
2014 at Korowal was a year characterised by change. From the onset we established clear directions 
for the year ahead, with the students at the centre of all of our decisions.  We reflected: What are our 
core values; what is open to change and improvement? With a talented, skilled and committed staff, and 
actively supportive Korowal School Council, we were well placed. Thus we began the process of effecting 
changes that would strengthen and renew our school across many fronts.

 In 2013 we had identified the desire for new initiatives within the areas of: educational programs, staff 
professional development, community, business and communication. It is fair to say that, in this somewhat 
ambitious intention to review our practices across so many areas, we set ourselves an enormous 
challenge. However, looking back over the year, the accomplishments of that twelve month period are 
quite phenomenal. 

We have much to celebrate. We began the year with a goal to be mindful, to express gratitude for our good 
fortune whenever possible, to strengthen and sustain our community and put our values into practice. 
Our community and alumni assisted our Year 12 graduate from Papua new Guinea, Rowen Wkeng, to 
extend her student visa in Australia and fund her living and educational expenses. Not only did Rowen 
successfully complete her tertiary preparation course at TAFE, but she was accepted into Nursing at 
Charles Sturt University for 2015.  Then, when news broke of Aiden Marshall’s tragic accident in Glasgow, 
we were unexpectedly yet comprehensively mobilised in our shared vigils, fundraising events and ‘hug-
rug’ projects. 

Both of these events accentuate the compassion, generosity, and alacrity of our community, for which we 
are very grateful. They were significantly organized and supported by our alumni.

The NSW Australian Curriculum was in its first stage of implementation in schools last year. In addition to 
this we had our five-yearly Board of Studies Registration and Accreditation review, which we achieved with 
praise. This provided the opportunity for all staff to participate in revitalizing discussions on praxis and the 
collegial spirit of cooperation and sharing was enhanced through these experiences. Sharing programs 
and conversations about differentiated learning and assessment opportunities provides profound 
professional development for all staff. We were also fortunate to secure two federal grants for professional 
development in 2015 through the ‘Inclusive Schooling Project’ and the ‘Embedding Excellence Program’.

From the initial focus group sessions held on Inclusive Schooling, the report commented on the learning 
experience at Korowal:

‘There was also a strong sense of self-regulation of their own learning from both the primary and secondary 
students, with students indicating they would try to figure things out for themselves (“If you have a question, 
ask yourself first”) before approaching the teachers. They would retrace their steps or previous work, ask 
a friend or check with an external source such as the dictionary, and then ask the teacher for assistance. 
Students said the teachers were attentive and noted who might need extra support’.  Report 2014

Korowal High School participated in a ‘Stand Up for Health’ research project with the University of 
Wollongong and Years 7 and 8 students. Steve Garthwin coordinated this six month project that has 
changed our view on working options for students and staff. Many now opt to use stand-up desks 
whenever possible. 

We entered the world of interschool sport. Several students participated in swimming, basketball and 



  

Christmas Eve, with a letter of offer from the ANZ bank. Thus, with humble thanks to all involved, we have 
secured our school in to the future. 

Supporting the business and promotions of the school we also welcomed Alison Cooke as our new 
Marketing Manager. Alison and her team immediately set about crafting a fresh look for the school as they 
entered with new eyes, and we are most grateful for their support and original ideas.

We extend our heartfelt thanks to Susan, Nicki, Jesse, Carrol and  Gillian for their assistance in the front 
office and for the care shown to the students and staff. Our travel supervisors, Keith, Carmo and Emma 
do a terrific job in keeping the students safe. Ross and his team in the canteen have provided us fresh and 
healthy sustenance over the year for which we are grateful. Peter Muirhead is the quiet achiever behind 
our Korowal Noticeboard and Anne Fitzgerald manages our facebook page. Their communications have 
taken our story far and wide, and we thank them. We also thank everyone who has volunteered in some 
capacity throughout the year, as your gift has enriched our community. 

The Korowal School Council have been very involved this year and I wish to acknowledge Greg Lucas, our 
Chair, for his leadership, rigour and time, and all the directors for their ongoing commitment to governance 
and improvement. This Chairperson’s role has placed great demands on Greg’s time over the past year 
and I thank him for his support.  I also wish to acknowledge the ongoing support we receive from the 
AIS. Through the Beginning Principal’s Course I was privileged to have Briony Scott, Principal of Wenona 
School, as my coach, and this guidance was invaluable. 

We began our education into the Restorative Practice process with Terry O’ Connell at the start of 2014 
and thus we have embarked on an approach to communicating that seeks to rejuvenate relationships 
when participants ask: what happened, what harm has resulted and what needs to happen to make 
things right? Offering a framework and common language to guide communication practices that is 
shared with our whole community- students, parents, staff. The practice assists engagement because it 
is explicit, deliberate and consistent  Most importantly it is capacity building. As we become familiar with 
the practice and internalize the questions and way of being, we all learn how to take responsibility for 
our actions and to be accountable, which means we move away from shame. This is a whole community 
approach to wellbeing. With it, we have begun to review our approach to educating around welfare and 
wellbeing at Korowal, a process that continues into 2015.

Finally, I wish to thank the Korowal community for the support shown to me in my first year as principal. 
It is an honour and a privilege to lead this community. Our students are open, engaged, alive, humorous, 
playful, exploring boundaries learning about themselves in order to understand others. We are living 
and working together. In 2014, with inspired educational experiences, a strengthened community, sound 
management and financial stability, we have secured our place as leaders in human centred education. 
We care about who we are and how we communicate with each other. We are reflective. We value the 
relationships we cultivate with each other. We are going from strength to strength and loving it! 

Barb
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Throughout 2014 the nature of the school’s executive roles were evolving and the first stages of preparation 
for our Registration and Accreditation were also under way. Every person on the school executive, myself 
included, undertook a new position. Nancy Oosterhoff stepped up into the role of Deputy Principal with 
good grace and receptivity, she is to be lauded for her ongoing leadership across so many fronts, in this year 
particularly, whilst also leading the primary staff through their registration process. Kim Poole embraced 
his new role as High School Coordinator, where everything he approached was new and exciting. Kim did 
a terrific job of managing the high school whilst also leading the registration and accreditation process 
for the staff.  Unfortunately for us, yet fortunately for the students, his love of music drew him away from 
this position and back to the classroom at the end of the year to begin another cycle of Pathways Music 
teaching. We wish to thank Kim for undertaking such an enormous task with good will, intelligence, 
commitment and compassion. 

When Nancy finally managed to take some previously deferred long service leave, Talulah Vane and Bec 
Wilkinson stepped up to share the Primary Coordination role. They worked brilliantly together to hold and 
drive the primary school in Term 3, so much so that in Term 4 we adopted this transition as a change that 
has continued into 2015. This is significant within our succession planning for coordination of the primary 
school. 

With the greatest regard for her difficult decision, tonight we are announcing to our community that Nancy 
intends to retire at the end of 2016, after cutting back to part-time in 2015. We do not understand why 
Nancy would consider ever leaving Korowal, nor can we accept that the word ‘retirement’ has any place 
in the same sentence as the name ‘Nancy’. Thankfully we have a bit of time to come to terms with this 
inevitability, and to begin our search for a replacement superhero. 

Of course there are many people who work tirelessly behind the scenes to create the magic that is 
Korowal. We thank all of our teachers, aides, librarians, and casual teaching staff and praise them for 
their inspiring teaching, pastoral care, lateral ideas and rigorous discussions. These qualities keep the 
school alive and vibrant. They all gave extra in creating new programs for Korowal that incorporated the 
NSW Australian Curriculum. In 2014 we welcomed Anne Mashall into the Art Department and she quickly 
wove her place into the hearts of the students, parents and staff. Anne is an asset to our school. We also 
welcomed Rita Wheatley into primary for 12 months as Kizz was on leave but we couldn’t let her go, so 
thankfully we have the pleasure of her company for another 12 months. 

After eleven plus years of service to the school, and similar of being a parent at the school, Cath Walker 
resigned from her position in administration to enjoy life at her rural retreat. Cath was our stalwart at the 
front of house and provided comfort to ailing students as well support for all of our administrative needs 
and parent communications. We wish her a terrific tree change (or is that horse change?).

After 10 years with us we said farewell to Kon Kalos. Kon always brought richness to the students’ 
learning experiences and was influential in the schools decision to adopt mindfulness practices. Kon is 
now Principal of the Cape York Aboriginal Australian Academy, Arukan campus. He is following his heart, 
and we wish he and Shoba the very best.

Our Finance Department has assisted us to review many of our business decisions, with Bev Milner 
providing sound and progressive solutions and Mel Williams supporting all the way.  A priority for this year 
was to refinance the school and I have been working alongside the best. Bruce Corlett AM generously 
provided introductions and mentoring in business and management. Bruce introduced us to King and 
Wood Mallesons (KWM) who contributed pro bono legal advice in all negotiations. Greg Lucas, Chair of the 
KSC, brought acuity and determination to the table in negotiations, while Bev Milner refined our business 
and accounting planning and documentation with distinction. This expansive undertaking culminated on 
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2. contextual information  
about the school

Korowal is a small school with small classes, situated on seven beautiful hectares in the Blue Mountains 
town of Hazelbrook. We offer a learning and social environment that is integrated, nurturing, inspiring, 
and creative. Education at Korowal is informed by the following principles:

1) HUMAN-CENTRED EDUCATION. 
We believe that mutually respectful relationships between students, teachers and parents are the 
heart of the educational process. Relationships between students and teachers at Korowal continue 
for several years. The development of social skills and values is paramount. We promote kindness, 
empathy, resilience and critical thinking. 

2) HUMAN SCALE EDUCATION. 
Korowal is a small school, where students are known, understood and valued as individuals within a 
supportive community. In a small school, the needs and talents of every student can be accommodated. 
Individual and community needs are balanced. 

3) SUSTAINABLE EDUCATION. 
Learning is a lifelong process. Our aim is for students to finish school with motivation to continue 
learning and with developed social values. We take time to build strong, balanced foundations for all 
learning skills. Our learning culture is cooperative. Our students are not ranked against each other and 
are not rushed to achieve skills targets at an early age. Our assessment processes are individualised 
and meaningful.

4) INTEGRATED EDUCATION. 
Our integrated curriculum supports children’s desire to learn and encourages extended concentration. 
Thematic study units intersect the usual subject boundaries. These are supplemented by specific 
skills tuition in small groups. Multiple aged learning groups are employed in different ways across the 
school as a means of extending students’ learning and social horizons. We value all skills equally - 
academic, creative, social and physical. This allows every child at Korowal the chance to shine. 

5) SECULAR EDUCATION. 
We are not affiliated with any religion. We encourage understanding and mutual respect. Religions 
are studied in context. We do not teach scripture. Our whole-school philosophy program develops 
philosophical thinking and enquiry from kindergarten through to the final school year. 

6) ACCESS AND EQUITY. 
We aim to keep fees as low as possible. We offer several scholarships. We provide significant discounts 
for third and subsequent children. We actively support the integration of students with special needs 
and believe that their inclusion enriches the whole school community 
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Features

1) PATHWAYS HSC. 
Our compressed delivery HSC program offers a flexible alternative that equalises workload across the senior 
years. Each subject is studied intensively for one year and examined at the end of that year. We offer part time 
study (up to five years) in a senior college environment. We support and inspire students towards their potential 
and goals. Our program has a consistent record of success across the curriculum.

2) LOCATION AND FACILITIES. 
We are situated on seven mountainside hectares in a series of heritage-listed buildings. We offer specialist 
science, art, music, drama and computer facilities, a ball court, a small oval, and beautiful classrooms, grounds 
and gardens.

3) TRANSPORT. 
Korowal is accessible by train and bus from Penrith and all Mountains towns. We employ transport supervisors 
who travel with our primary students on public transport to and from school. The school bus transports primary 
students to school in the mornings.

 4) THE KOROWAL STUDIOS. 
Also operating from our school facilities is The Korowal Studios, which offers individual and group tuition in the 
creative and performing arts, provided by a team of talented and experienced artists. Tuition is available within 
and outside of school hours. This year Korowal introduced the school Jazz Band, Neill’s Arm-ee. A further 
performance event, the Soiree, was also introduced for students from the studios to perform to family and 
friends and community. The band also represented the school at many local events.

6) SPORT, OUTDOOR EDUCATION AND CO-CURRICULAR. 
Our curriculum rotates students through a wide variety of sports, dance, fitness programs and physical 
challenges. High school students undertake a structured series of outdoor adventures in our outdoor education 
program. Primary students regularly take advantage of bushwalking in the Blue Mountains National Park, 
which is on our doorstep. Junior high school students engage in a co-curricular program once each week, and 
choose a new activity each term.
In 2014 we entered the School Sports Australia High School Program, as a member of the Association of 
Independent Co-educational Schools (AICES). We had students qualify to Combined Independent Schools 
level, with one of our students being awarded AICES Age Champion in swimming and competing at All Schools. 
We also had students represent Korowal in basketball and cross country.
Every year group participates in an annual camp ranging from in-school sleepovers for K,1 and 2 to outdoor 
education adventures for the remainder of primary through to senior years. Korowal students also attend 
cultural activities. This year we welcomed the Tibetan throat singers, various bands, indigenous artists, 
speakers and dancers.
Korowal’s beautiful grounds and gardens are generously and lovingly maintained throughout the year by 
volunteers. We have several working bees and friends of Korowal that offer specialist support. For instance in 
2014 we held a permaculture course, our buildings were painted and several cubby houses constructed.

Each week friends, parents and staff are invited to share a ‘cuppa under the tree’. Korowal hosts a 
diversity of community events ranging from information sessions on safe cyber-use or restorative 
justice through to student exchange, musical and dramatic performances, open mornings or our more 
festive events like The Artisan Fair.
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Characteristics of the student body
At the August 2014 census the school had 220 students from the Kindergarten to Year 12. 
Of these students 111 were male and 109 were female. Students come from a wide range of 
backgrounds with a number of students with special needs. In addition 3% of students have an 
indigenous background. The school is registered to enrol overseas students from Kindergarten 
to Year 12. 

Socio Economic Status score (SES): 103

Index of Community Socio-Educational Advantage (ICSEA):1107



  

4. Senior Secondary Outcomes

Higher School Certificate
The 2014 HSC results were pleasing. Students who graduated from Korowal in 2014 completed their 
HSC over 2 years under the Pathways system. They sat half of their subjects in the HSC examinations 
at the end of Year 11 and half at the end of Year 12. The following table records Korowal student 
performance against state-wide performance averages.

Subject Year No of  
Students Performance band achievement by

Bands 3 - 6 Bands 1 - 2

Ancient History
2013 10 School: 10 (100%)  

State: (84%)
School: 0 (0%)  
State: (16%)

2012 18 School: 12 (67%)    
State: (76%)

School: 6 (33%)  
State: (24%)

Top Bands E3 – E4 Lower Bands E1 - E2

Ancient Extension

2013 1 School: 1 (100%)  
State: (74%)

School: 0 (0%)  
State: (26%)

2010 3 School: 1 (33%)  
State: (71%)

School: 2 (67%)  
State: (29%)

2008 2 School: 1 (50%)  
State: (73%)

School: 1 (50%)  
State: (27%)

Bands 3 - 6 Bands 1 - 2

Biology

2014 8 School: 8 (100%)  
State: (94%)

School: 0 (0%)  
State (6%)

2012 13 School: 10 (77%)  
State: (90%)

School: 3 (23%)  
State (10%)

2010 12 School: 8 (67%)  
State (90%)

School: 4 (33%)  
State:  (10%)

Bands 3 - 6 Bands 1 - 2

Chemistry

2013 8 School: 7 (88%)  
State: (91%)

School: 1 (12%)  
State: (9%)

2011 6 School: 5 (83%)  
State: (91%)

School: 1 (17%)  
State: (9%)

2009 9 School: 9 (100%)  
State: (91%)

School: 0 (0%)  
State: (9%)
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3. Student Outcomes in  
standardized national literacy  
and numeracy testing

Student performance on NAPLAN has previously been provided to ACARA for the My School website 
and is available on the following website. http://www.myschool.edu.au

The Granting of Records of Student Achievement
At the their year 10,  2014 three students applied for a Record of Student Achievement (RoSA) 
through the Board of Studies. These students were keen to continue their study at TAFE or engage in 
apprenticeships.
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Subject Year No of  
Students Performance band achievement by

Bands 3 - 6 Bands 1 - 2

Mathematics  
2 Unit

2014 11 School: 11 (100%)  
State: (96%)

School: 0 (0%)  
State: (4%)

2012 10 School: 9 (90%)  
State: (90%)

School: 1 (10%)  
State: (10%)

2010 9 School: 5 (56%)  
State: (89%)

School: 4 (44%)  
State: (11%)

Top Bands E3 – E4 Lower Bands E1 - E2

Mathematics  
Extension 1

2014 6 School: 4 (67%)  
State: (81%)

School: 2 (33%)  
State: (19%)

2012 2 School: 0 (0%)  
State: (84%)

School: 2 (100%)  
State: (16%)

2010 3 School: 1 (33%)  
State: (83%)

School: 2 (67%)  
State: (17%)

Top Bands E3 – E4 Lower Bands E1 - E2
Mathematics  
Extension 2 2010 1 School: 1 (100%)  

State (90%)
School: 0 (0%)  

State (10%)
Bands 3 - 6 Bands 1 - 2

Music 1

2013 13 School: 13 (100%)  
State (98%)

School: 0 (0%)  
State (2%)

2011 16 School: 16 (100%)  
State (97%)

School: 0 (0%)  
State (3%)

2009 9 School: 9 (100%)  
State (98% )

School: 0 (0%)  
State (2%)

Bands 3 - 6 Bands 1 - 2

Music 2 2013 1 School: 1 (100%)  
State: (100%) School: 0 (0%) State: (0%)

Bands 3 - 6 Bands 1 - 2

Physics

2014 9 School: 9 (100%)  
State: (95%)

School: 0 (0%)  
State: (5%)

2012 8 School: 7 (88%)  
State (91%)

School: 1 (12%)  
State (9%)

2010 6 School: 6 (100%)  
State (93%)

School: 0 (0%)  
State (7%)

Bands 3 - 6 Bands 1 - 2

Society and  
Culture

2013 9 School: 9 (100%)  
State (95%)

School: 0 (0%)  
State (5%)

2011 10 School: 3 (30%)  
State (92%)

School: 7 (70%)  
State (8%)

2009 14 School: 14 (100%)  
State (90%)

School: 0 (0%)  
State (10%)
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Subject Year No of  
Students Performance band achievement by

Bands 3 - 6 Bands 1 - 2

Drama

2014 23 School: 23 (100%)  
State: (97%)

School: 0 (0%)  
State: (3%)

2012 15 School: 15 (100%)  
State: (98%)

School: 0 (0%)  
State: (2%)

2010 12 School: 12 (100%)  
State: (96%)

School: 0 (0%)  
State: (4%)

Bands 3 - 6 Bands 1 - 2

English Advanced

2014 16 School: 16 (93%)  
State: (99%)

School: 0 (0%)  
State: (1%)

2013 14 School: 13 (93%)  
State (98%)

School: 1 (7%)  
State: (2%)

2012 1 School: 1 (100%)  
State (99%)

School: 0 (0%)  
State (1%)

2011 13 School: 13 (100%)  
State (98%)

School: 0 (0%)  
State (2%)

Top Bands E3 – E4 Lower Bands E1 - E2

English  
Extension 1

2014 1 School: 1 (100%)  
State: (86%)

School: 0 (0%)  
State: (14%)

2013 2 School: 1 (50%)  
State: (88%)

School: 1 (50%)  
State: (2%)

2011 2 School: 2 (100%)  
State: 84%)

School: 0 (0%)  
State: (16%)

Top Bands E3 – E4 Lower Bands E1 - E2

English  
Extension 2

2011 1 School: 1 (100%)  
State: (84%)

School: 0 (0%)  
State: (16%)

2009 7 School: 3 (43%)  
State: 80%)

School: 4 (57%)  
State: (20%)

Bands 3 - 6 Bands 1 - 2

English Standard

2014 14 School: 13 (93%)  
State: (92%)

School: 1 (7%)  
State: (8%)

2013 6 School: 4 (67%)  
State: (73%)

School: 2 (33%)  
State: (27%)

2011 18 School: 12 (67%)  
State: (72%)

School: 6 (23%)  
State: (33%)

Bands 3 - 6 Bands 1 - 2

General  
Mathematics

2013 7 School: 4 (57%)  
State (76%)

School: 2 (43%)  
State (24%)

2011 16 School: 14 (88%)  
State (80%)

School: 2 (12%)  
State (20%)

2009 5 School: 5  (100%)  
State (82%)

School: 0 (0%)  
State (18%)
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5. Professional learning  
and teaching Standards
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Subject Year No of  
Students Performance band achievement by

Bands 3 - 6 Bands 1 - 2

Studies of Religion

2014 18 School: 18 (100%)  
State: (96%)

School: 0 (0%)  
State: (4%)

2012 9 School: 9 (100%)  
State: (89%)

School: 0 (0%)  
State: (11%)

2010 7 School: 7 (100%)  
State: (92%)

School: 0 (0%)  
State: (8%)

Bands 3 - 6 Bands 1 - 2

Visual Arts

2014 5 School: 5 (100%)  
State: (98%)

School: 0 (0%)  
State: (2%)

2013 12 School: 12 (100%)  
State (98%)

School: 0 (0%)  
State (2%)

2012 14 School: 14 (100%)  
State (98%)

School: 0 (0% )  
State (2%)

2011 9 School: 9 (100%)  
State (98%)

School: 0 (0% )  
State (2%)
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Professional Learning
In 2014  we had several whole staff professional learning sessions including:

• Real Justice - training in Restorative Practices

• Child Protection In-services conducted by the AIS

• Mental Health in Schools

• AHAMIM Ecological Learning Centre Sustainability across the Australian Curriculum 

• The Third Wave - AIS

• Meet the Markers HSC - Science Teachers’ Association of NSW

• GTANSW Geography Teachers Assoc NSW

• Teaching Resources seminar - Japan Teaching Association

• Differentiating the Japanese Language course

• Cultural tour seminar - Japan Teaching Association

• Japan Language Proficiency Preparation and Exam

• AIS Differentiating the Japanese Language Course

• Aboriginal Pedagogy

Korowal acknowledges and congratulates Lisa Harding on the Completion of a Master of Arts in English 
from the University of New England in 2014. 

Executive  Training  
• Leadership Coaching Course, AIS

• Flagship Leadership to Principalship Program (10 month course, AIS)

• Empowering Local Schools program – Governance and Finance training- AIS 5 day program- 
School Principal

Korowal School Council 
• Beginning Principals Foundation Program - The Association of Independent Schools

• Understanding Self As a Leader Course - AIS

• A School’s Odyssey - AIS



  

6. Workforce composition

Korowal employs both full time and part-time staff. As we place importance on providing subject 
specialist teachers we have a high percentage of part-time teachers.

Changes in 2014 
We welcomed Ann Mashal in Art, Rita Wheatley in primary, Alison Cooke to marketing, and French 
language teacher Bernadette Hook. We welcomed back Simon O’Brien to run Mathematics enrichment 
and extension groups. Kizz and Nancy went on leave. Talulah Vane and Bec Wilkinson stepped up to 
share the Primary Coordination role. Kim Poole stepped into the role of High School Coordinator for 
the year. After eleven years Cath Walker resigned from her position in the front office. After ten years 
we farewelled Kon Kalos.

Workforce Total

Teaching staff 26

Full-time equivalent teaching staff 20.1

Non-teaching staff 12

Full-time non-teaching staff 3
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WHS : Korowal subscribed to ISWHS (Independent Schools Work Health and Safety) for a complete 
suite of WHS documents policies and procedures.

ICT:  Apple training day - Ipads, Macbook Airs, technology in the classroom.

Teaching Standards

i Teachers having teacher education qualifications from a higher education institution 
within Australia or as recognised within the National Office of Overseas Skills 
Recognition (AEI-NOOSR) guidelines.

24

ii. Teachers having a bachelor degree from a higher education institution within 
Australia or one recognised within the National Office of Overseas Skills Recognition 
(AEI-NOOSR) guidelines but lack formal teacher education qualifications.

2

iii. Teachers who do not have qualifications as described above but have relevant 
successful teaching experience or appropriate knowledge relevant to the teaching 
context

0
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The attendance rate for students was 92% and is broken down according to year group in the following 
graph. This leave includes sick leave, extended sick leave and other approved leave.
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7. Student attendance and  
management of non-attendance  
and retention rates

Attendance
As a registered non-government school we must keep a register of enrolments and daily attendances 
of all children at the school. The Act requires that the principal of a registered non-government school 
keep a register of enrolments and daily attendances of all children at the school, using the Minister’s 
common code of recording. At Korowal, the register of enrolments and the register of daily attendances 
is maintained in electronic form. The attendance registers are kept in a form approved by the Minister for 
Education. Korowal School complies with all regulatory bodies and keeps all necessary documentation 
on student attendance, including participating in student attendance audits. In New South Wales, all 
children from six years of age are legally required to attend school or be registered for home schooling. 
After they complete Year 10 and until they turn 17 years of age, students then have the following 
options. They may also be in:

• full-time further education and training (e.g. TAFE, traineeship, apprenticeship);

• full-time, paid employment of an average of 25 hours per week; or

• a combination of both of the above.

Children are expected to attend all school activities, on time. Absences are required to be explained by 
one of the following means:

• a note, fax or email to the school

• telephone call to the school, or

• a verbal explanation at the school.

EXEMPTIONS: In 2010 the Minister under section 25 of the Education Act 1990 delegated the power 
to the principal of a non-government school to grant and cancel a certificate of exemption from being 
enrolled and attending school in certain prescribed circumstances. Where the parents of a student of 
compulsory school age seeks an exemption from attendance at school or an exemption from enrolment, 
Korowal will process the parent’s application in accordance with the guidelines from NSW Department 
of Education and Communities.

Retention Rates
In 2014 we had seventeen students graduate from Year 10 with twelve continuing into Year 11 for 2015. 
Three students left school to enter the workforce and two students continued with TAFE studies in 
Visual Arts and Equine Studies. 
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Year Class Students Days Absenses % Attendances
K 2014 Kindergarten 9 178 95 94.1
1 2014 Year 01 14 182 224 91.2
2 2014 Year 02 15 182 276 89.9
3 2014 Year 03 13 182 142 94.0
4 2014 Year 04 11 182 137 93.2
5 2014 Year 05 15 182 243 91.1
6 2014 Year 06 13 182 205 91.3
7 2014 Year 07 23 182 377 91.0
8 2014 Year 08 26 182 352 92.6
9 2014 Year 09 21 182 330 91.4
10 2014 Year 10 22 182 500 87.5
11 2014 Year 11 22 182 342 91.5
12 2014 Year 12 16 141 306 86.4

Total 220 2321 3529 92.1 Average



  

8. Post School Destination
Of our Year 12 graduates in 2014, 60% have entered the workforce, are taking a gap year or 
volunteering. Further study is being undertaken by 40% of our most recent graduates. There is a high 
percentage of students intending to undertake further education in the following 2 years.
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Korowal school is an independent, co-educational, K-12 school underpinned by a human-centred 
philosophy and operating within the policies of the NSW Board of Studies. All applications will be 
processed in order of date received and consideration will be given to the applicant’s support for the 
ethos of the school, siblings already attending the school, waiting list status, scholarship applications, 
balancing needs within the class and other criteria determined by the school from time to time. Once 
enrolled students and parents are expected to support the school’s ethos and comply with the school 
policies and procedures to maintain the enrolment.

Our policy enables us to meet the requirements of the Disability Discrimination Act 1992. We currently 
have ramps to provide mobility access and will work towards having all classrooms accessible for those 
with disabilities. Other facilities include toilets and parking. 

It is preferred that children turn 5 before April 30th to enter Kindergarten. In some circumstances, 
consideration will be given to children whose birthdates fall between 1st May and 30th June.

When children transfer from another system to Korowal and have been in a class a year ahead of where 
we would have them, we will base our decision upon sighting of school reports, samples of work and 
communication with school at which child is currently enrolled. In all cases it is important to check the 
child’s birth certificate or passport.

Enrolment Procedures
1. All applications should be processed within the school’s enrolment policy.

2. The Office staff will photocopy all enrolment applications as they are received to give to the 
appropriate co-ordinator or Principal.

3. Information folder is given or mailed to applicant. If requested, appointment may be made for initial 
interview with the Principal.

4. The Primary or High School Co-ordinator will check the class applied for and speak with the class 
teachers and relevant Cluster. The Co-ordinator informs class teachers of enquiry and is updated 
about the situation of the class and any concerns from the staff meeting (cluster) in relation to the 
inclusion of a new student. Other relevant information includes current waiting list, gender balance, 
possible scholarship applicants.

5. There may be an interview with the Principal if the applicants seek more information about the 
school. No suggestion of an offer of place is made at this interview.

6. Application forms must be completed and a deposit paid before further steps proceed.

7. In the event of there being no vacancy at the time, the applicant will be sent a letter stating that the 
child has been placed on a waiting list and contacted when a vacancy occurs.

8. If there is a vacancy, the class teacher arranges an interview for the child with his/her parent(s).
Teachers new to the school or new to the position of class teacher will be accompanied by a Co-
ordinator. It is important that the child’s most recent school report and work samples are brought 
to the interview, together with any other documentation relevant to the child’s educational needs. 
Note that the interview does not imply automatic offer of a place.

9. Enrolment Policy and Procedures
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9. Initial interview with prospective primary school parent/s is usually conducted by a Co-ordinator 
and includes a guided tour of the school. Procedure for high school students differs slightly as the 
family interview is conducted by the Principal with the High School Co-ordinator taking the second 
half and tour of school. Year Co-ordinators then meet with family.

10. Following the interview the teacher needs to identify any strategies which need to be put in place to 
accommodate the applicant before the decision to offer a place is made. The applicant’s educational 
needs must be considered. Where there is a special need the Principal must be informed and 
arrangements made for an interview to provide an adjustment plan, in consultation with parents 
and teachers.

11. Our policy enables us to meet the requirements of the Disability Discrimination Act 1992. Where there 
is a special need the Principal must be informed and the enrolment process continues consistent 
with the Disabilities Discrimination Act 1992 and the Disability Standards for Education 2005.

12. Contact is made with the student’s previous school.
13. The applicant must be informed of the decision made by Korowal, in writing.
14. If a place is offered, it is the class teacher’s responsibility to make sure the student has the relevant 

equipment and timetable information.
15. Office confirms start date.
16. Student may commence at Korowal.

Fees in Arrears
Where fees remain unpaid at the end of an academic term a student enrolment may be terminated. 
Students or parents who are unable or unwilling to support the school ‘s ethos, policies or procedures 
may also lose enrolment.

Characteristics of the Student Population 
The school has approximately 230 students, almost equally distributed across primary and secondary 
classes. While primary classes are organised in multiple age classes, with the exception of Class 6, we 
began planning for the separation of Years 3,4 and 5 for 2015 as classes grow in size. There is some 
vertical grouping in secondary school. The HSC is taught using the BOSTES compressed delivery 
model. Students come from a wide range of backgrounds, though the majority of the students’ first 
language is English. Korowal provides for students with special needs. From time we have some 
overseas students on short and long-term visas.
While Korowal is a comprehensive K-12 school there is a strong focus brought to creativity in learning 
and creative play. A creative approach to education is known to assist in developing neural pathways 
that enhance all learning. Many of our alumni are pursuing careers in science, information technology, 
music, engineering, architecture, law, medicine, performing and visual arts, and social sciences. They 
bring a strong ethical framework to decision making.

Changes made to enrolment documents in 2014
We have added the following: 
Our policy enables us to meet the requirements of the Disability Discrimination Act 1992. Where there 
is a special need the  Principal must be informed and the enrolment process continues consistent with 
the Disabilities Discrimination Act 1992 and the Disability Standards for Education 2005.
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10. School Policies

The following is a summary of the 4 key policies of Welfare, Anti-bullying, Discipline and Complaints 
and Grievances. The complete suite of Policies and Procedural Guidelines is available on request 
through the school office.

Student Welfare
Korowal seeks to provide a safe and supportive environment which:

• Minimizes risk of harm and ensures students feel safe and secure

• Supports the physical, social, academic, spiritual and emotional development of students

• Provides student welfare policies and programs that develop a sense of self-worth and foster 
personal development.

Anti bullying
Korowal School recognises that schools exist in a society where intimidation and harassment occur. 
Students have the right to expect that they will spend the school day free from the fear of bullying, 
harassment and intimidation. Bullying is a serious matter and is not acceptable in any form.

Bullying can be defined as intentional, repeated behaviour by an individual or group of individuals 
that causes distress, hurt or undue pressure. It can involve harassment (including sex, race, disability, 
homosexuality or gender identity), humiliation, domination and intimidation of others.

Bullying behaviour can be:

• verbal e.g. name calling, teasing, abuse, humiliation, sarcasm, insults, threats

• physical e.g. hitting, punching, kicking, scratching, tripping, spitting, hiding, damaging or defacing 
personal property

• social e.g. ignoring, excluding, ostracising, alienating, making inappropriate gestures

• psychological e.g. spreading rumours, menacing or contemptuous looks, malicious SMS and 
email messages, comments posted on social media sites, inappropriate use of camera phones.

Bullying can devalue, isolate and frighten a person (adult or child). It has long-term effects on those 
engaging in bullying behaviour, those who are the subjects of bullying behaviour and the onlooker(s) 
or bystander(s).

A Safe Supportive Environment statement 
Any allegation of bullying will be investigated and responded to, in accordance with the protocols 
outlined in the procedures document.



   

School response to dealing with bullying issues
An allegation or report of misconduct made to a staff member from any source requires a consistent 
response.

Listed below are fundamental steps in the investigative process. These may be varied to meet 
particular circumstances and to take into account the age of the students involved. Parents may be 
involved early in the process especially if the student is in K, 1 or 2.

Depending upon the age of the student, the staff member should normally:

(a) clarify the allegation and determine that it is an allegation of bullying

(b) make appropriate notifications to a member of Executive

(c) carry out a risk assessment

(d collect all available relevant information and fully document

(e) interview all relevant witnesses and take notes

(f) make the person subject of the allegation fully aware of the allegations

(g) interview the person who is the subject of the allegation (this ensures procedural fairness)

(h) consider all the evidence and make a preliminary finding as to whether the allegation is sustained 
or not sustained;

(i) present your preliminary finding to a member of Executive. As appropriate, put your preliminary 
finding to the student subject of the allegation and offer the opportunity to make further submissions

(j) make your final determination, present evidence to a member of Executive for review

(k) put final finding in writing to the student subject of the allegation.

The complete policy and procedural guideline document is available on request through the school 
office.

Changes made in 2014 to this policy and procedural guidelines:
In 2014 the policy and procedures were altered to replace the titles of School Co-ordinator and  
Co-ordinator with Principal or Deputy Principal. 

We have included the phrase: This includes any incident of sexual misconduct committed against, 
with or in the presence of a child (including pornography).

Child Protection
As a caring educational community with a human centred philosophy Korowal School values students 
as individuals and exercises its duty of care most seriously. The School is committed to protecting 
all children in its care from harm and recognises that children have a right to feel safe and respected.

This involves maintaining a school culture where harm is not tolerated and positive influences are 
encouraged. The likelihood of harm occurring will be reduced by a learning environment for children 
and young people that is free of violence and exploitation and provides services that foster their 
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health, developmental needs, spirituality, self-respect and dignity. Children at risk are unlikely to learn 
and develop effectively.

This Child Protection Policy is important so that all members of the School community are clear on 
how to respond appropriately if they are confronted with child protection issues affecting a member 
of the School.

A dynamic Child Protection Policy for Korowal is not just a legal obligation, it is also essential to 
achieve the School’s aims and is fundamental to the School’s ethos. The procedures followed are 
in accordance with all relevant legislation, and take into account other appropriate practices and 
guidelines aimed at the protection of students, parents and staff. The School’s policy and detailed 
procedures will be amended from time to time to take into account amendments to legislation and 
regulations.

Full text is available from the school by request.

Discipline
Freedom is the ultimate goal of human endeavour, but freedom and responsibility are two aspects 
of the one reality. Freedom can only be obtained through developing self-responsibility and the self 
discipline which this entails. Because the child’s consciousness is not mature, the teacher must 
provide the discipline the child needs to enable self discipline to develop as maturation proceeds.” 
Articles and Memorandum of Association Korowal School Ltd. 

We believe that it is essential to an individual’s personal growth to flourish in connection with other 
human beings. The purposes of Korowal’s Welfare procedure are:

• to provide a safe environment for all students and teachers 

• to assist students who behave in ways that are inappropriate or unacceptable within the context 
of the School’s philosophy and values. 

We are interested in changing these students behaviour in such a way that they feel they belong to the 
School community and have a sense of allegiance to it. It is when a child’s behaviour does not change, 
despite our best efforts, that discussion and flexibility of approach become necessary.

What remains vital is that:

• unacceptable or inappropriate behaviour must always be followed up

• there is a consistency in our response

• change is achieved.

GENERAL PRINCIPLES

As a non-government school we are required to have disciplinary procedures that are based on 
principles of procedural fairness. The School acts on the following definition of procedural fairness.

‘Procedural fairness is a basic right of all when dealing with authorities. Procedural fairness refers to 
what is sometimes described as the ‘hearing rule’ and ‘right to an unbiased decision’.

The ‘hearing rule’ includes the right of the person against whom an allegation has been made to:

1. Know the allegation related to a specific matter and any other information that will be taken into 



  

account in considering the matter

2. Know the process by which the matter will be considered

3. Respond to the allegation, and

4. Know how to seek a review of the decision made in response to the allegations.

The ‘right to an unbiased decision’ includes the right to:

1. Impartiality in an investigation and decision making

2. An absence of bias by a decision-maker.

DISCIPLINE OVERVIEW

Students are required to abide by the school’s rules and to follow the directions of teachers and other 
people with authority delegated by the School.

1. Where a student disregards rules, disobeys instructions or otherwise engages in conduct, which 
causes or may cause harm, inconvenience or embarrassment to the School, staff members or 
other students, the student may be subject to disciplinary action.

2. The disciplinary procedures undertaken by the School will vary according to the seriousness 
of the alleged offence. When advised of the allegation the student and parents will be informed 
of the procedural steps to be followed in dealing with the matter. In relation to all matters to be 
investigated, students will be informed of the nature of the allegation and given an opportunity to 
respond to the allegations.

3. The penalties imposed will vary according to the behaviour and the prior record of the student.
Corporal punishment is not permitted, nor does the school encourage or condone the use of 
corporal punishment by any other persons, including parents, on behalf of the school.

Changes made to this policy statement in 2014

Inclusion of the statement: nor does the school encourage or condone the use of corporal punishment 
by any other persons, including parents, on behalf of the school.

Complaints and grievances
Korowal School invites feedback from its parent and student body and informs its community of its 
processes, practices and procedures via written and published policies, school newsletters and at 
regular class meetings.

PARENT/GUARDIAN

In the event of a concern or grievance needing to be raised communication, as a general principle, 
should be directly with staff. If this is not feasible then comments, complaints, criticisms about any 
school matter should be made any member of the School executive. If the results of this are not 
satisfactory the School Principal will act to resolve any conflict or concern and is responsible for 
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communicating with all parties. If it should happen that the issue has not been satisfactorily resolved 
or

the complaint or grievance relates to the Principal, the matter may be taken to the Chair of the Korowal 
School Council. Parents should not deal directly with students with whom they have a grievance.

STUDENTS

In the first instance students are encouraged to speak to their class teachers/ year coordinators, who 
accept as part of their role, teaching students appropriate skills of how to raise and resolve issues. 
Students may seek the assistance of any staff member, including the School Principal. Students are 
also encouraged to put concerns in writing, addressed to the School Executive.
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11. School determined  
improvement targets

Communication
(Internal and 

External)

Business

Other

Facilities and
Buildings

Community

Staff
Professional

Development

BOSTES Registration and Accreditation

NSW Australian Curriculum introduced

Restorative Practices

Brain Compatible Learning

Developing Whole School Practices 
in Inclusive Schooling 
(includes Peer Coaching)

Bush schools and structured play outdoors

Stand up for Health

Kids Matter

Soirees – Music Performance 
and Dance opportunities

Japanese Student Visitors for 10 days

Leadership Opportunities (students)

Refinancing
Admin review

Enrolments
Multi Enterprise Agreement

Develop Business Plan

Communications/Advertising Strategies

Japanese Students

Fair, fundraising, adult soiree

Playgroup

Educational

ICT Strategy Review

Brain Compatible Learning

Restorative Process

Communications and Marketing

Pep Talks

Edumate

Cuppa under the tree

Restorative Practices

Developing Whole School Practices in Inclusive 
Schooling (includes Peer Coaching)

Bush schools and structured play outdoors

Stand up for Health

Edumate

Google

ICT Structural Review

Succession Planning

Registration and Accreditation

Beginner Principal’s Course

Brain Compatible Learning

Open Day

Japanese Students’ visit

Working Bees

Korowal Fair

Korowal Soirees

Korowal Swings in Katoomba 
(event for Rowen Wkeng)

Playgroup

AICES and WAS interschools 
sporting events

Ramp Access

Verandah Restoration (North Hall)

Painting of school (external)

Library extension

Pre kindy/playgroup

ASPECT

Connections with the local 
indigenous community

Permaculture

priorities 
for 2014

korowal school

KOROWAL
2014

Human Centred Education • Kindergarten to HSC

Term 3 - 2014 Term 4 - 2014 2015

These were within the areas of education, welfare and wellbeing, community, communication, staff 
development, business and facilities and buildings. 

Education:  
Began a model for student goal setting in Year 7; continued with Brain Compatible Learning; 
commenced stage 1 in ‘Developing Whole School Practices in Inclusive Schooling’ (AIS grant 
received); commenced our cultural enrichment program with short term stay program with Sugimani 
Japanese students; revised primary school structures and planned for separate 3,4,5 classes in 2015.

Following on from our 360 Review conducted in 2013 we prioritised targets for 2014.

Welfare and wellbeing:  
Introduced Restorative Practices; ‘Stand up for Health’ project, University of Wollongong.

Communication:  
We engaged a marketing and communications officer; expanded to include social media; provided 
weekly updates to our community from the Principal; conducted an administration review; conducted 
an Information and Communications Strategy review.

Staff Professional Development:  
In preparation for the rollout of the new Australian BOSTES Curriculum we continued internal and 
external inservices and review. 

Business and Financing:  
In an effort to streamline  finances we secured refinancing with a major lending institution. We 
reviewed school fees and lowered our K,1,2 fees for 2015.
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12. Initiatives promoting respect  
and responsibility

Primary School students were involved in many events. Year 6 continued to run peer support for 
the primary students.  Our ‘Bush School Days’ greatly enrich the students’ relationships with their 
environment as well as build practical skills and knowledge across a range of areas. Within this program 
students learnt about the symbols and colours used in Darug painting and painted a collective artwork 
on a side of wood. They also practiced bush care. The ‘Huff and Puff’ daily activities and Gala Day, 
several inter-school gala days for different sports, our intensive swimming schemes, camps and 
excursions are all exciting and integral aspects of learning at Korowal and reinforce the importance of 
taking responsibility for our health and wellbeing.

In the high school Year 10 students undertook their ten hours of community service across the year. All 
students were invited to participate as ambassadors for the school at Open Day and the school fair and 
the uptake was high for each of these. The Korowal Jazz Band performed at many community events 
and fundraisers.

Our program for Senior students to engage speakers from universities during Personal Development 
was well received, as was work with Dave Harris on Brain Compatible Learning.

Welfare and Wellbeing
In refining our approach to student welfare we began the process of introducing Restorative Practice as 
a school wide approach to conflict resolution. Terry O’Connell conducted workshops for the staff, the 
students in each year group and the parents to engage us in a method of having ‘the right conversation’.   

Mindfulness, thinking Skills and Philosophy 
Philosophy is woven into many curriculum areas in our primary classrooms in an inquiry based model of 
questioning. Year 7 took to MTP quickly, with the majority showing an excellent knack for mindfulness 
based exercises. Throughout the year our high school MPT program integrated key communication and 
thinking skills essential to dialogue based philosophical investigation. Classes often ended with many 
hands in the air and a keen desire to keep the conversation going. 

Student Goal Setting
The Student Goal Setting initiative was taken up by Sharon, Mark and Amanda in response to the 
Board of Studies recommendation to consider how student learning was being assessed. Together 
they established a process that allowed students to identify achievement targets, work towards their 
own personal learning goals, and develop an understanding of how the assessment process reflects 
their learning. These approaches were piloted in Years 6,7 and 9.

Student engagement increased as they accepted further responsibility for their own learning. Not only 
did the students set their learning goals in partnership with their teachers, but they also considered how 
best to respond to the assessment process. In other words, they took ownership of the process and 
understood the relationship between effort, skill and results.

Leadership
Our students show capable leadership across many areas. Of particular note for 2014 was the successful 
organisation of fundraising events for ‘Raise for Rowen’, ‘Rumble for Rowen’ and the Art Auction to 
support a former student in her bid for access to higher education in Australia. 

Students in Years 10 and 12 organised their own end of year senior formals, sensitively bringing together 
the various desires of class members to hold meaningful events.

Our Year 10 students, with assistance from Cairo and Kirsty, initiated and implemented a student 
mentoring program and a buddy system with year 7.

Specific class based activities:

Primary
MORNING CIRCLE

Morning Circle is a distinctive aspect of Primary Education at Korowal. Tables and chairs are stacked 
at the end of each school day, providing space for a circle to be made. Children remove their outdoor 
shoes before entering the classroom.

The essence of Morning Circle is to:

• promote a feeling of being one group, with each member of equal worth 

• establish strong and trusting relationships within the group and between teacher and child

• set a quality of atmosphere – an ambience – for the day

• provide an effective and lively way of teaching a variety of learning skills which link creative and 
academic intelligences 

• establish an environment which promotes enjoyment of learning.

This is a valuable time for the consolidation and introduction of skills and also for introducing what is 
going to be studied in Focus Study each day. 

A typical day at Korowal begins with the children entering the classroom and forming a circle with their 
teacher. A known song or poem is shared and greetings are exchanged. Within the basic structure of 
Morning Circle, each class develops its own particular routine, focusing on different learning skills. 

In Morning Circle children:

• memorise, recite and perform poems and songs

•  develop musical skills through playing and appreciation of the recorder & percussion instruments

• learn to listen

• discuss issues relevant to the group

• learn to accept and appreciate difference.
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• respect one another through co-operation

• develop mathematical concepts through playing numeracy games 

• practise movement and dance skills 

Different skills may become the focus for different days or weeks, providing for a balanced program. 
Furthermore, skills learnt in previous years develop as children move through the grades.

FOCUS STUDY

Focus Study is another distinctive aspect of primary education at Korowal. The essence of Focus 
Study is to:

• work with a key topic every day for several weeks, studying it in breadth and depth, at a level 
appropriate to the child’s stage of development 

•  harness a child’s intrinsic interest in learning; engage and maintain the child’s and teacher’s 
interest and enthusiasm

• encourage a commitment to producing work of the best possible quality 

• encourage  a child to bring his or her activity to a natural conclusion 

• produce a cohesive and creative presentation of what has been learnt, both in the Focus Study 
books and in other forms.

Hyson and Molinaro (2001) concluded from their 1999 study that student engagement is vital, as 
they argue that children cannot learn if they do not have “sustained and effortful engagement”. The 
deliberate fostering of sustained engagement is therefore central to our teaching practice. This idea 
is similar to the concept of child involvement described by Laevers (1993, 1994b) as an indicator of 
deep-level learning. In addition, Hyson’s and Molinaro’s (2001) research findings supported the notion 
that “children were more engaged in learning activities of all kinds when the adults were emotionally warm, 
personal and involved” (p.117). 

The Focus Study structure recognises and enhances the multiple intelligences of our students. Artistic 
work is integrated into the fabric of the Focus Study.

ASSESSMENT AND EVALUATION

The development of the whole child in a creative, nurturing and positive environment is central to 
Korowal’s teaching practice. Importance is placed upon progress for the individual over an extended 
period of time. Children are taught from Kindergarten that every individual is essential to the well-
being of the group; that each one of us has something special to offer, whether that be a talent 
with numbers or a special gift in interpersonal relationships. They are taught that no one particular 
talent is more worthy than another; they are encouraged to recognise each other’s strengths and to 
celebrate them; they are taught to accept each other’s weaknesses and offer support where possible. 
Students are helped to strive for quality, to take pride in the work that is produced and to develop the 
will to continue with a piece of work until it is complete. We aim to develop within the child intrinsic 
motivation.

Assessment is conducted through both formative and summative approaches.

Formal evaluation occurs at the end of each Focus Study when students from classes 3 – 6 are asked 
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to write an evaluation. What do they know now that they didn’t previously know? What would they like 
to know more about? Teachers write an end of unit evaluation as well. 

Children from K,1,2 participate in an oral evaluation guided by the teachers who ensure that every child 
speaks. Their teachers complete a written evaluation.

Focus Study evaluations, as well as evaluations of other teaching areas, are discussed at Cluster 
meetings.

The informal evaluation of all work occurs during discussions between teachers, teachers and students, 
students and students and teachers and parents.

High School

ENGLISH

Korowal students returned to Debating! Our High school students took part in the Blue Mountains 
Debating Competition and were successful in both a social and skill building sense. We secured some 
wins and some losses and look forward to building on this in 2015. Yr. 9 and 10 teams competed at 
Blue Mountains Grammar, WInmalee High and Xavier College. Other schools reiterated how glad they 
were to have Korowal back in the competition.

Junior English saw the beginning of the implementation of the National Curriculum. All programs were 
revised with a strong focus on differentiation and assessment of, as and for learning. 

MATHEMATICS

The HSC cycle this year was Mathematics and Mathematics Extension. Our results were solid but 
particular mention needs to be made of the outstanding performances by two HSC students who 
achieved strong Band 6’s in Mathematics (97% and 96% respectively) and Band E4 (45/50) and E3 
(44/50) respectively in Extension 1.

Mathematics enrichment and extension groups were run on Friday afternoons for both primary and high 
school, where several talented students were given a good workout at challenging material. As a focus 
for these students, they also participated in activities run by the Australian Mathematics Trust which is 
based at the University of Canberra. Two students in Year 8 and Year 9 both received Distinctions for 
their efforts in the Challenge Stage, held in Term 1. Following this, three students received Participation 
awards for their efforts in the Maths Enrichment Stage held in Terms 2 & 3.

All of Years 7 to 10, and some select members of our Primary School and Pathways, then participated 
in the Australian Mathematics Competition in early August, also run by the Australian Mathematics 
Trust. We had an excellent performance, gaining 7 Credits and 5 Distinctions.

SCIENCE

Year 9 travelled to the Penrith Lakes Education Centre to compliment their studies in Ecology.  Year 
8 and 10 celebrated Science Week by attending a great variety of Science interactions offered at the 
Australian Museum in Sydney.

We were also pleased to see two of our year 10 boys engage a two day program offered by the 
University of Western Sydney in “Science and Engineering.”



  

Our results in the International Competition (ICAS) in Science were outstanding. All students were 
invited to participate. Forty four of our high school students entered with over 50% receiving awards of 
credits and above. This is an amazing result, as it is a highly competitive exam, with most schools only 
putting forward their top Science students.

HUMAN SOCIETY IN THE ENVIRONMENT

2014 was the year of the new curriculum in History and provided wonderful new opportunities for 
projects to be undertaken in all units of work. Studies of Religion continues to be a popular choice for 
our senior students. In our secular school there is great interest shown for understanding the place of 
religion within cultures, and the clashes and misunderstandings that can cause disruption worldwide. 
Our students visit mosques, temples and churches, and have a range of visiting speakers, including 
elders and representatives of our local indigenous communities.

VISUAL ARTS AND DESIGN

Refinements and additions were made to the Pathways HSC compressed model in terms of timing, 
evolving content and current connections to the artworld. An increasing focus was placed on engagement 
with contemporary work to enhance artmaking practice for the Body of Work for HSC students.

Student works were exhibited within the context of the school environment and during Open Day. 
On excursion, our senior students visited exhibition spaces in Sydney to extend their own artmaking. 
In response to both exhibiting and viewing work, our future vision is to expand the way that work is 
displayed within the school and to increase the regularity of gallery visits with all students.

A creative and engaging part of the Year 7 and 8 Design and Technology coursevhas always been 
“Pizza Restaurant”. The students get involved in the creative process of designing their own restaurant, 
menu, advertising and other aspects related to creating a business.  In addition, they learn the art of 
pizza making.  We have the amazing opportunity of visiting and actually making pizzas in a commercial 
setting, on our excursion to a local pizza restaurant.  We then bring that knowledge and skill back home 
to Korowal, where we use our “G2 Kitchen” to design pizza creations of our own.

DRAMA

This year included the HSC Drama cycle and we had our largest ever class. Our HSC students performed 
a double cast production of ‘The Tempest’ to packed audiences. Stage 5 Drama traversed a broad 
array of areas through groupwork, playmaking, scriptwriting principles, readings, melodrama, slapstick 
and stage fighting skills. The year ended with students beginning their silent film projects. Stage 4 
Drama worked on the foundations of film making and Commedia Del Arte, entertaining us with comical 
lazzi skits. After school drama classes continue with Cairo.

MUSIC

Music is integral to the Korowal experience. Building upon the foundations in recorder and music theory 
established in primary the students are exposed to a range of instruments from the keyboard and 
guitar to the accordion and hurdy gurdy. They had access the latest technology for composition and 
arrangement. In the final term of 2014 the focus for elective and class music moved to preparing for the 
Cabaret to be held at the start of term 2, 2015.

LANGUAGES

French is slowly being phased out of the high school curriculum with Term 4 of 2014 seeing the final 
cohort of three Year 11 students commencing their Preliminary French course. These students are 
enjoying a rich and intensive immersion in this language with an enthusiastic and supportive teacher.

2014 marked the commencement of Japanese classes in the High School (the Primary school have 
had Japanese classes since 2012). Throughout all the classes from K-10 we celebrated a number of 
traditional festivals and engaged in some great cooking experiences. A highlight for the high school 
classes was designing and making character bento and the elective students going for a meal at a 
Japanese restaurant and ordering in Japanese. The tradition of children receiving a kimono in Year 3 
for wearing at class activities continues with many children now having their kimono and the younger 
children eagerly awaiting their entry into Year 3.

This year we welcomed our first group of students from a high school in Tokyo. The sixteen students 
attended school for ten days and stayed with Korowal families. It was extremely successful for all and 
Suginami School will continue to send groups to us each year. We welcome this cultural exchange in 
promoting respect and responsibility.

LIBRARY

The Korowal Library enjoyed an even wider usage this year with more books being bought and borrowed. 
The High School students especially appreciated the growth in Young Adult Literature and were very 
keen borrowers and readers. They are great role models to the younger students.

In the Primary School, students loved being able to ask for special books to be purchased and responded 
in their keenness to read by participating in the annual Premier’s Reading Challenge in record numbers. 
Before school usage also grew with cards, picture books and puzzles being very popular.

Chess enjoyed a revival at lunchtimes with special games on Thursdays and Fridays and tutorial 
assistance available. It was a very productive year for students and Library.

INFORMATION, COMMUNICATION AND TECHNOLOGY

There have been significant developments in Information, Communications and Technologyat Korowal in 
2014. The school moved from an in-school server to implement our KOSMOS learning and collaboration 
environment as a Google cloud service. All teachers were given laptops to assist with programming 
and enable immediate access to Edumate, our school administration system, which we currently use 
for attendance record keeping. All high school classrooms now have access to data projectors. We 
began the BYOD (Bring Your Own Device) computer system with year 7, this had an exceptional uptake 
and encourages the students to take responsibility for their property and integrated learning. Teachers 
integrate online course systems such as Google Classroom and Stile, for whole class communications.
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13. Parent, teacher and student  
satisfaction

In 2014 we had engaged The AIS to conduct an independent  survey and focus group feedback sessions 
to ascertain the level of inclusivity currently experienced at Korowal. This is a summary extract from the 
report prepared by Bronwyn Thoroughgood. 

Summary
The following is intended to be a synopsis of what was gleaned in the surveys and focus groups 
conducted in Term 4, 2014 by the Association of Independent Schools for the Inclusive Schooling 
Project. Students and parents response rates were low and should not be treated as representative. 
The subsequent focus groups with students,  parents, teachers  and the executive were intended to be 
an opportunity to expand and delve more deeply into the online survey questions. The survey questions 
were designed to explore how inclusivity played out in the school’s community (classroom, staff room, 
playground, executive decisions and the wider school community overall).

Online survey participants:

Executive 3 of 3; Staff 14 of 26; Parent 44 of 230+; Student 77 of 220, (1 from K.1.2; 44 from Years 7-10; 
29 from Yrs 11-12)

A strong feature of the school is the school’s (staff and executive) deep knowledge of each student 
in their care. Every group interviewed commented on this strong sense of each child being known. This 
was presented in a way that reflected a belief or philosophy that this knowledge was important for the 
students’ schooling experiences.

We like to find ways to communicate that students do things differently. We communicate this also to the 
broader community as a human centred school that celebrates the different attributes that we all have. 
(Staff)

Overall, students viewed mistakes as part of learning, expected no extrinsic rewards for their efforts 
in school and seemed to enjoy the learning that takes place in the Korowal environment. There was a 
sense that students appreciated the self-management that was expected of them.

Inclusive practices and the understanding of the discrimination legislation
Teachers were trained in the disability legislation and this is reflected in the excursions the staff choose 
for their students

The philosophy of inclusion in its broadest sense was an underpinning theme: a parent commented that 
two of his child’s classmates were clearly students with challenging behaviours but both were treated 
just as any other “kids in the class” by their classmates. The parent noted that “…it seems to be part of 
the school – not to label.” A medical practitioner says the school is touted as not having a “them and 
us” philosophy.

Teaching students how to behave
In terms of behaviour and the way it was explicitly addressed in the school, responses varied 
considerably. The secondary students generally adopted a ‘no news is good news’ stance; they only 
expected poor behavior to be commented on (either in a one on one situation or as a whole class) or 
noted by the teacher’s behavior (‘the death stare’).

When inappropriate behavior was noted in the classroom while others were trying to work, and the poor 
behavior distracted from others’ learning, then the teachers acted.

A tactic that the teachers use for repetitive behavior, they will stop the lesson, and they’ll go at it from 
the angle of respect- this is rude to the class, this is rude to me- they say it again, and it does seem a bit 
tedious and repetitive- but you can see what they are trying to do. (student)

They make it about a choice that someone is making. If they choose not to learn that’s fine but it is about 
respect for others. (student)

The school has made a commitment to restorative justice practices (this year), but enthusiasm for it is 
not necessarily yet embraced by everyone.

Conduct cards are used as a consequence for poor behaviour and breaking schools rules (such 
as chronic tardiness or being out of bounds). This was one area where new students felt they were 
sometimes disadvantaged, especially in primary. The rules might have evolved over time. Plus students 
commented on the incongruity of the misdemeanour with the consequence.

We are aware of the need for having more explicit indicators, graphics of expectations, class review and 
therefore  ownership by the students -Exec

Teaching students how to learn
It would appear from the comments made by staff, students and the executive that the secondary is 
set up to cater for a range of student “abilities” through the provision of tasks that are considered the 
minimal to do, or mandatory or core (the language varied, depending on the teacher), with optional 
activities provided if a student wants extension work. Based on comments from teachers, it would also 
appear that students in high school were given explicit information about the goals for lessons as well 
as the criteria that would be used to assess their work.

There was also a strong sense of self-regulation of their own learning from both the primary and 
secondary students, with students indicating they would try to figure things out for themselves (“If you 
have a question, ask yourself first”) before approaching the teachers. They would retrace their steps 
or previous work, ask a friend or check with an external source such as the dictionary, and then ask 
the teacher for assistance. Students said the teachers were attentive and noted who might need extra 
support:

Overall, students felt that extrinsic rewards were not necessary when they worked hard or made 
significant achievements. There were exceptions, though, and this related to how the students were 
doing in terms of overall curriculum goals (in primary).
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Communicating with parents:
Parents were generally pleased with the ethos of the school, and the philosophy that allows their children 
to thrive, find their strengths and interact with their peers in a non-competitive, supportive environment. 
Without exception, parents felt the school staff had a depth of knowledge about their child/ren. While 
there was some discussion and debate about how dissension was handled at the school when tensions 
between and among students arose, there seemed to an optimism that the school community would 
work out a workable pathway, particularly for Years 3 to 6. The comments made by parents would need 
to be contextualised, but the overall sense was a belief that the school executive were open to ideas.

Bronwyn Thoroughgood, Association of Independent Schools, November 2014.

Korowal’s response to feedback:
Feedback from our community forms the basis of our school improvement goals for 2015. As we 
embark on the next phase of our ‘Inclusive Schooling Project’ this will now inform our staff development 
practices for 2015.

Summary of 2014 
In 2013 we identified key areas for focus in 2014.  We undertook to work specifically on issues raised 
through our 360 Review. Thus in 2014 we brought explicit actions and new initiatives to many areas of 
learning, student welfare and well-being, as well as student and parent engagement opportunities.  Our 
students and staff engaged in close conversations around individual learning processes and ownership 
of learning. We reviewed our school image and worked towards a stronger alignment between our 
current practices and the sometimes outmoded community perception of Korowal. 

We reminded ourselves of the importance of gratitude and ensured that we assisted with causes close 
to our hearts wherever possible. Our families responded with overwhelming support.

14. Summary of Financial  
Information

The following graphs display the dissection of income and expenditure of Korowal School Limited 
for year ended 31.12.2014.

n Private Income – 115,000 (3%)

n Capital Income – 39,000 (1%)

n Commonwealth Recurrent Grant – 1,443,000 (37%)

n Other Commonwealth Grants – 22,000 (1%)

n State Recurrent Grant – 433,000 (11%)

n Tuition Fees Income – 1,842,000 (47%)

n Staff Costs – 2,675,000 (70%)

n Non-Staff Operating Costs – 759,000 (9%) 

n Financial Costs – 366,000 (20%)

n Capital expenditure – 43,000 (1%)

2014 recurrent and capital income

2014 recurrent and capital expenditure
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‘Without exception, parents 
felt the school staff had a 
depth of knowledge about 

their child/ren.’
Bronwyn Thoroughgood, Association of Independent Schools. Nov 2014


